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Abstract

Background and Objectives: This article examines the epistemic goal of school-based history education,
proposing that the pursuit of historical knowledge should not be centered on attaining absolute truths but rather
on cultivating critical reasoning and reflective thinking. The author critiques the conventional classroom focus on
fixed facts and authoritative narratives, where students are rarely encouraged to question or consider alternative
interpretations. Such practices tend to treat history as a static body of knowledge rather than a dynamic process
of inquiry. This study seeks to shift the epistemological orientation of history education toward an open,
interpretive, and critical approach, thereby empowering students to become active participants in constructing
historical understanding.

Methods: The article employs a theoretical and philosophical approach grounded in the epistemology of Karl
Popper. It draws on Popper’'s concept of knowledge as a process of conjecture and falsifiability, which views
knowledge and understanding as provisional and always subject to revision. Through critical analysis of
educational literature and philosophical reasoning, the study reinterprets how historical knowledge can be
approached in schools. It questions the traditional emphasis on transmitting authoritative content and proposes a
model of learning that foregrounds inquiry, argumentation, and the recognition of multiple perspectives.

Results: From the analysis, it was found that traditional forms of history education will limit students’ intellectual
development by encouraging passive absorption of facts rather than active engagement with historical problems.
By applying Popper’s epistemology, the article presents an alternative model in which students learn to formulate
hypotheses, examine evidence critically, challenge assumptions, and recognize the limitations and biases of
historical sources. It emphasizes that understanding the past is not about arriving at final answers but about
developing the ability to think historically via understanding context, uncertainty, and interpretation. The result is
a more dialogic and democratic approach to historical learning, one that values complexity over simplicity and
reasoning over memorization.

Application of this study: The conceptual framework offered in this article has practical implications for curriculum
design, classroom pedagogy, and teacher training. Teachers can adopt the strategies that promote discussion,
debate, and evidence-based reasoning in their classes. While curricula can be revised to prioritize critical thinking
skills over content memorization. This model encourages teachers to create classroom environments in which
questioning is welcomed, and historical understanding is recognized as interpretive and constructed. In the broader
context, the study contributes to ongoing debates about the role of education in fostering critical citizenship,
promoting tolerance of diverse perspectives, and preparing students to engage responsibly with the past and its
relevance to the present.

Conclusions: The article concludes that the epistemic aim of history education should not be the transmission of
absolute truths, but the development of students’ capacity to reason within uncertainty and engage in thoughtful
interpretation. By shifting away from a content-centered model and embracing a process-oriented, critical
approach, history education can play a vital role in cultivating reflective, responsible, and intellectually independent
individuals. Instead of merely accepting dominant historical narratives, students should be encouraged to analyze,
question, and construct meaning based on evidence and context. This approach supports the view that historical
knowledge is not fixed but continually changeable, shaped by dialogue, critique, and the recognition of multiple

voices.
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Table 1 The Differences Between Beliefs From Random Guessing and Beliefs From Reliable Processes or Processes

With Supporting Reasons

Consideration Points Source of belief

Random guessing

Reliable process

Accuracy True (by chance) True (with supporting reasons)
Reliability in process Low High
Tendency to obtain truth in the future Low/Uncertain High
Has the special properties that Goldman mentioned or not No Yes

Source: Adapted from explanation in Pfister (2025) as cited in Goldman & Olsson (2009 : 27-28)
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Epistemic Goal of Teaching History in School, E5126 (1-15)
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Epistemic Goal of Teaching History in School, E5126 (1-15)
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Epistemic Goal of Teaching History in School, E5126 (1-15)
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